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TODAY'S SLavawT Y 3CHOOL LIBZAR

"A library is a library... A library is a place for
books. And Books uneed veoplz to enjor them, chlldren to
pore over them, to wander through them and wonder, to
leaf over them and laugh over them and love them. Teachers
need to know them to ‘felight in them, and to want to share
them., Librarians who are not mevely the keepers but the
~mbassadors of books, their reprentatives, thelr intro-

n
ducers, thelr friends and adve - tes.l

The =above statemeunt is o hich this paper will
attempt to prove is very mwwenr correct. One of the most
stimulating and interesting decvelopments in the elementary
schools of today 15 th= new relationship between curricu=-
lum planning and instructional material. The result is a
learning centev called a centralized 1lib- 2ry wherc children
may use and exolore all types of printsd ~nd nonsense
material. Thls helps to satisfy their intellectual curio-
sity as well as fulflll the : more specific demands made "in the
classroom.

The elementary school library, audio-visual expert and
curriculum specialist are forming a working trio to con-
tinually c¢xplore new ways of co-ordinating their services
and wares. They know they must share thoir knowladge and

skills. Together they must pool the v.st ressources into



a centralized department.g

Development of the DBlementary Library

The high school library came as a tradition and has
developed and grown with the secondary school systems, but
the elementary library had to prove itself before it could
grow. In previous years, the elementary grad:s have been
consldered as a plece where fundamental skills must be
taught--"fundamental subjects." These came from centering
everything around the textbook, MMethodology was centered
around assigning lessons and hearing recitations. Occa=-
sslonally a school would have a "library" consisting of a
nondescrlpt collcectlon of books~-unorganized, uncz:taloged,
and uunselected. The only function it served was for the
children to take home a book every now and thezl.3

Only in 1816 were ~hildrens' needs felt. As late as
1893 children under ten were denied full rights. By 1910,
work nhad been done, needs had been met,and the development
period was over. The promise of library work with children
was fully perceived)and an all=-inclusive program was launched.

People ad finally reslized how much of the reading in
the United States was done by young people. Chilldren
under 15 account for one-~third of public library regis-
tration. From 1952=-1959, one-=half of all books wore in the
Juvinlile category.

The libraries in larger cities and urban arsas were
the first ones to begin development. Library experts

believe that th- contribution made by the ehildren's library



in large urban centers will be r-peated in rural and sub-
urban areas only when library units ars organiz=d in a
manner which will permit better utilization of specia-
lized knowledge and training. But until these suburban
areas arc better able to equip and pay their librarians,
the qualified people will look for places of more sultable
easlier employment.4
A basic need in studying any educational provision 1is

to lz2ara its status. Most recent statistics by USOS include
data for provision of elementary school librarics.

65.9% of elementary schools in 1958-1959 lacked

centralized librarices and 51.0% of 2ll children

in the United States attended these schools,

The average number of volumes in the elewmentary

library was 4.5 per student compared with 6 in

thz second:ry schools., The average expenditure

por oupil equalcd $l.43 compared with $L85 in

the secondary schools. 25,87 of clementary

schonls was served by school library whereas

the szcondary schools had 91.5%.
But along wlth these discouraging statistics come a few
encouraging data:

Out of 810 districts state that 11.1% districts

report full provision are expanding services;

32.9% of those repo-ting limiting provisions

arc expanding, and 0.9% of those with no pro-

vision are adding services.D

Down through the yeaxrs the people 1n positions of
responsibility have realized that the school library
cannot afford to wrk alone. Co=-operative action must be
developed. Too many advantages in Joint ction can come

to be this way if tried. All persons conc:rned with pro-

viting quality educatlion havs a stake: administrators,



teachers, school board members, parents, =28 well as the
public, The following are some examples of this co-
operztiv: action: (1) 1In Groton, Conn. Mrs. Betty Fast,
chairman of the Zlementsry P.T.A which had set up a
centfal elementary library ( two of eleven) became con-
vinced that systzm-wide action was needed. She asked her
superintendent to appnoiat an advisory committee. The
committee survsyed the exlisting se vices and developed
a long-range plan for providing more =2nd got to work.
Within one year they had hirsd two dJunior ulgh school
librarians, clevrical assistants for the high school
librarian, and an clementa-y school 1ibrarisn’s consultant.
(2) In our own strte, clemesntary school principals attendced
a state wide m=etlang and sponsored worksnops for zlementary
schonl libraries. (%) 3South Yarolina issucd new state
standards which boosted the requircasmts for slementary
school libraries. (4) In the tri-stat: area of Maine,
New Hampshic. and Vermont, school library leaders mat
with school superintendents to exoplore possibllities for
organizing multi-district school library centers.6

Much work has been done sincoc 1816, and much h=us yot
to be done.
Today's Library--the Centralized One

The notlon that the centralized library is needed
only in the secondary system hns gone with the hornbook.

A statement in the Standards for 3chool Library Programs

issucd by the ALA shows the standard: "For the individual



student, thc library program offers valuable experiences
and instruction that start with kindergarten and expanding
in breadth and depth, continue through secondary schools "l
This takes it for grantzd that library services at all levels
are centrallzed, therefore calling for a chsang: in most
eglementary schools.

Justification for the abov: statement can be met by:
(1) The growing emphasis on quality education demands a
rich store of constontly changing materlals. Classroom
collectlons are usually limlted to books,and they no
longar represant the ropository of all lesrning. It would
also be foollsh to try and let each room hav: ample mate
erlals. But books should not be done away with in the
classroom. Ideally, teachers use the central libray to
keecp the classroom collection flexible. (2) Children should
learn to base th-ir judgen:znts on evidence collected from
many varied sourcss. Tha2y can learn to builld research
habits in =2lewmsntary schools if the material 1is available
to them. Using the card cntalog to locate information
about igloos will grow to anilitles cnabling a young man
to do a thesls on isotopes. (%) The varied materials in
the central library can spark the interest of the paleg-
matic child and challange the gifted. <The gifted child
can explore and maybe set a spark of interest in the
slower le 'rner.

There 1s nothing requiring that these standards be met)

but the mere fact that the standard 1s there may help



people to stretch and reach them. Thzre is significant
evidence that th2 pace which mod-rn educz2tion demands

can be maintainezd only if school library programs advance
at the same time,

Even though all th~se Justifications cwn be given,
people still come back wih the gquestion: "Way have an
element ry llbrary when the children are unable to really
appreciste 1t?" These people need to be updated on the
methods of teaching. As the learning process changes,
the study-recitation type of procedure has glven w:y
to an zctive integreoted curriculum. Many courses advoe
cate "units of work" or "areas of lenrning” in which
0ld subjecct liness fade away. Finding this mateirial to
enrich this type program requires--textbooks, library
books, magazines, pamphlets, maps, charts, olctur:s and
visual aid meaterials., They nsed a v-st supnly of material
to open their eyes. They nncd to b:come familiar with
gsources and how they can locsate the material. They need
lots of books-~fictlion as well as non-fiction. For these
reagons the clementary library had to “evelop just as the
high school and college librarics. Of course, 1t did so
on a much smaller and simpler scale. As the children
progress they bescome canable of using more =xtensive material.
They can carry on resesrch in ever widening filelds of
intellectual interests,?

Although many chilldren lack readiness to learn,

others arc hurtiag because thaey have acqulired this recadiness



and then have no other place to expand. In primary schools
where there are no central libraries, the children may
usually only borrow one book a week, or are not allowed

to ch:ck books out themselves. These schools fall to
capitilize on the young child's =agerness to read. One

of the unfortun2te results of the?e procedures 1is that

some school boards are still having blueprints approved for
building elementary schools without central libraries.lo

Schools that fail to capitilize on thls readiness
have been blind to the fact that goals of reading have
impeded and éome to mean that children must have skills
nzeded to handle content maerialy including location of
information, critical evaluation and interpretation of
what 1s read. Transfer of this knowlzsdge to a well-
developed report is the final step. At the present time
these skills are usually deferred to the secondary level,
If a child is to reach his potentialy he must have access
to different materials and iunstruction accumulated from
previous experiences in the library, The multi-level
approach must b~ followed.

A recemt project entitled the Knapp Project Library
has set a goal of szeing that every library anas the finan-
clal suvnport for equipment, “ousing, servicos and dedicated
personnel Lo man the library. In thelr experim:nting
they met problems such as these: (1) Problem of a study
place., Their model library divides itself into one~half

for the primary gradesand ogne-half for the intermediate



grades., Two classzs, one at each level, meet each morning.
The afternoon periods are left open for study groups and
other uses. (2) The problem of how to start instruction

in 1ibrary skills was met by letilng kindergarten children
visit and become acqualnted. As they enter the first

grade they become Red-bandcd Roaders and get to go to the
library by themselves for one-half hour a week. (%) Finally,
the child needs to learn skills by anplyling them. e
Knapp system malkes 1t vossibl: for them to come to the
library and work on reports,using the information center,
library helpers, and reference books.tl

Purpose and Goals of a Central Library

Pooling of sources means a constant flow of materials
from classroom to classroow,greatly enriching the currle-
culum. More economical means would ve possible for less
duplic~tion of materials i1f the materlals are pooled,

More varlety 1s also possible. S3Students lcarm batter
how to study, discover for thuemselves, acquire groater
familiarity it the contents of a Dbook,.

These advantages sre not found in a classrocm library,
Tney are primarily keyed to the interests of the indivi-
dual teacher. They ars usually not effectively org:nized,
Indexcd or <dministrated and are not complecte. They are
neither economical nor do they adequately cater to the wide
variety of reading levels. The central library can eliminate
all this.

Its goals are?



(1) To reach and szrve every child in school; average,
gifted, slow, shy and problem children all. (2) Provide
material of all types 2nd on all subjects at various
levels of puplil maturity represented in the sohboky and
covering the wide range of demands of the modern curri-
culum. (3) Provide ample collection of material to satisfy
the independent reading interests of each child and to
encourage him to broaden nis interests. (4) Purnish
reading guldance as an effective means of developing in
each chlld as an aw-reness of the rich fare found in books.
(5) Serve as one important facet in over-all guldance
programmer. (6) Teach each student the necessary skills in
the use of books and library so that he will be able to
use reference and research materials. (7) Develop personal
attributes of responsibility through the sharing of public
property, recognition of rights of others, and the obser-
vance of democratic princivles. (8) Suonply teachers with
matrorials nezded 1n the instructional program and for
our own professional growth.(9) 3Jerve as a steoping stone
to the use of all cowmmunity library resources, 2
The central library serves school as the »ublic
library serves the community. Its service are not limited
to four walls. #Svery chlld feels the planned library
prog am. The basle purvose of the elementary library 1is
ldenticol with those of other high=r educational libraries.
But 1t uniquely is to orovide the materials needed for

elementary school educatlon. 3ervices include:
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(1) Adequate and well-selected collection of books for
recreation and free reoding. (2) Suitabl: collzction of
reference books and materials. (%) Reference and sunple-
mentary materials for classroom use.(4) Suitable collection
of audio-visual materials. (5) Instruction on their
individual levels. (6) Guidance in reading and development

of good habits. (7) Opzortunity to discuss books and

AN

share in reading experilences. 1
Much has b:on writteun on the n-ed for elementary
school libraries nd with a 1little ~mthusiasm and vplanning
on the »nart of local school persomel, school board members,
and parcnts one can be started. Values can't be stated;
they will mount up. It's very important to have 2 well-
trained llbrarian and a few orgsanized b.oks rather than

a lot of unorganized wmatzrials.

Getting started is the biggest obstacle facing a
school, The mnecd must bae recognizsd and two or three
peopl: form a library com 1lttee, then call on the school
board for financizl aid. From there they may'get a
nromise, Go back to thz PTA or clity committee and put
the »roblowm sguoarely befo:e.them. Tell them this 1is for
their children. Get the PTA to aw.molnt a committ.e to
work with other fund-raising coumittses. Once you have
weathered the storm of beginning, don't baclk out.

Find a room and furaiture (even from the storeroom
perhaps). Spend 300 as follows: one set of reference

books=$120, non-fiction books--365, fiction and easy books-
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ﬁloo, sunnlies-$15, As you order, make out order sheets,
put classification numbers on the copy you keep.

When the materials come in, a syssem of organization
has to be planned. On the clementary _evel, they should
be simple: do not carry the number s beyond 3 decimal places
(Ancient history 930 and U.S1 history 973 are complete
enough). Supplies needed =2re @iroulation cards, card
file, book pocksts, date-due slips, punched ca2talog cards
and glue. As the library grows, add mors ¢ard files, a
rubber stamp, dater and mending tave. 14

Reasons given for not organizing an elementary library
are often flimsey and unsenslble such ns the following:

(1) "They losc books."--Yes, but so do adults, Librarians
and teachers have to keep check on the overdues. (2) "They
tear books,.,"=-They are less likely to do this than one
thinks. A talk tells them how to avoid baby brothers,

dogs, etcs (3) "They get bouks dirty"--Yes, but many are
washable, and books are expscted to get dirty. Cleanliness
drives kids away. (4) "They make noise in the library.,"--
You needlto teach consideration. A librarian who glves
praise for comoliance builds this. (5) "They can't read."-=
The library egives them the motivation with pre-primers, primers,
easy-to-read books and beginner books. (6) "They have books
in the classroom.‘--They don't have to borrow books."-=But
for wide reacting they nsed a large sslection, and wilde
selections are possible for less money 1f the library is

centralized. Books are m2ant to be read)and children
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normally begin school with a desire to learn.. The school
must not deny the full ovrortunity for the primary child=-
ren, 10

Elementary Library as an Instructional Center

Pirst of all, just what is an instructional center?
With the fall of the one=-textbook, teaching the school
has bezcome an 2xciting,challenging cxperinece. Keeping
materials centers up.to-date with the changing curriculum
is also challenging. In the instructional center arc
kept the books, periodlicals, pamnhlets, atlases, rcference
books, science equipment, film strips, radiss, T.V., maps,
models, charts, graohs, and »nicturcs all at easily dis-
posable range and ready to be used. 15 Modern soclety
now places emphasis on "seelng and experiencing" in the
lesrning process. Therefore, thls necessitates the cxtenslon
of the elementary school library servics to include this.

The library i1s the one agency in school to handle effectlve
materials to be circulwted throughout the school--so it
b:comes the "materials center", "rssource center" or
"instructional aids center."

The orincinal has to sece that the lirarisn is qualifled
to take care of these duties. She will need to be familiar
with types of materials so she can help teachers to use them,.
A new type of training for har is nceded. A new type of
physical planning for the library 1s needed. D3peclal
shelving, spacing of non-printed materials, and nolse=-

free preview or listening r-oms are essential. The
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library may scrve as a clearing "ousce when agencles outside
the school handle the audio-visual materials. The various
audlo=visual education departmaents notify the teachers
of the materials and the teachers requsst it through the
library. 17

Two trends in educ:tion are having an effect on the
school 1library: (1) the flood of non-book "teaching aids,"
ond (2) the demand of school boards for extensive and
continuing training of the faculties. Slnce nost schools
hnve no audio-visual conters, the library is the logleal
nlace to turn to for heln.

The cantralized library handles the 1lssuing of film
and fillmstrips. ILibrary of Congres: cards are avollable
for mest audio-visual mate~ials. There 1s me set of cards
per school for esach film. Filmstrips have Libraory of
Congress cards)too, but they treat cach strip separately.
Most often sdhool, such as Central Disiricet #1, Lake Mohegan,
N.Yephave thelr strips Iin subject and not by title-~-so they

make thelr own cards as auche
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They assign the accession number to each filastrip, FS
going before the number. They write the c211 number on
the label of the film, also on the container. Then they
prepare the catalog cards. They make lists of films

"on order™

by comrany and jobber.18 The library needs
some filmstrips, but the nost imvortant thing is for them
to know where to get the strips. The librarian should
know the ourpose of the film and how they are presented.
Subject matter should be suthentic and unblilased, up-to-
date, vproblz+s genuine, situati ns normal and natural,
content should appeal to students. Fllms should bz
well-organized in voresentation of material, The 1librarian
should know the ove;-all valuz and general effectiveness of
the filmstrip.lg

Many livraries include 5 rodio in theilr waterinls
center. Librarians need to be alert to the ways 1t can
be used. Good story-telling orograms, book-reviewn,
book quirz nrograms, author interviews and dram@tizailon
of childr:n'as books are available over many radio stations.
Somz department tape programs con be used. Tadlo programs
can foru the baslsz for stimulating discuszsions of books and
stimulate reading. Some librarians hove set us ".adio
Corners" -~Taey set up a bulletin board and nut programs
of interest aund suggest books for reading in connection
with this,

In the past 20 yearé, telavision hs bzcowe more pop=-

ular than tho ~adio. Many librarians say it has widened
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interests and affected their book selection. Puppet

shows make books on nunpets and how to handle thenm

&

rsally circulate, Sclence shows caused n rzquest for many
authentic science books. On station KING=3eattle,
Washington, there is a program "Telaventursz Tales", which
is a 3C-minute prograwm. They nave proved that mass commu-
nication media can be constructively used without loss of
interest in reading.

Librarians can capitilize on thils interest by: (1) setting
up displays to sunplement the information the children sce
on television. (2) If there is a story hour , the librarian

can provide additional bhooks and information about tho

author. (%) Use sports programs for display and bulletin
board ideas. (4) Prepa:- a T.V. Corner to adjoin the Hadlo
Corner., 20
Recordings ars easy to sslect if the hel; of the musilc
tescher 1s requested. The gensral quality must be interesting
and ho'd the child's attentlon. The subject must be
in the child's range. Librarians should always choose a
good quality record. When getting these ready for clrcu-
lation an accesslon number should be assigned to each
record, the record marked and a shelf-1ist card prespared,
The recordings should be cataloged uander composér, form,
instrumsnt and artist.gl
The dewand generated by courses taken hy the teachers
or by specific problems cxisting in school deuwand answsrs.

Material to us: in finding solutlions 1is expeunsive, therefore,
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this vrofessional mata:rial should be kept in the contralized
library for everyone to use. Catalog cards are stamped
"Professionsl Librory" above th: classification number
locating the biok. There should pe different colored cards
denoting this tyne of book. An extra catalog card 13
madc for all professional books--~-it is the moaste file to
be found in the library offioe.22
Clinpings from newspapers are helnful to have 1in a
vertical file 235 a part off&éterials conter, Magazines,
although few in number,are needed to aid the childrzn and
to develop good hablts. These titl:s should be evaluated
cvery year, Pamphlets arec useful because they provide the
latest most up-to-date information availlable hefore it is
put into book form. A large pilcturc collectlon, pasted
on neavy paper, should include animals, insects, flowers,
portralts, seaxsons, holldays, places and svents .o
Most schools agree that the lib:ary should be the
materials center. One school in Kalamazoon, “lchigan,
serves an an sxample of how a llbrary can becoms the best
type center, By 1967%-54, the nzaed for pooling rcsourcas
was seen. Gacn clasroom had access to all the matcrials
scattzred through out the particular building and nad
thelr own collection of books. Teachars shared thelr
books and non-book materials but without a master list of
all materials ownsd, wmany were not awarz of what was avall-

able, Thsy decidz2d to sezk 2 solution.
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They already had 3 bilg collzetion CF bo ks so they
called in 40-50 titles cvery 5 weeks (trying not to get the
particular onzs that a class was using) and cutiloged and
classified them at a central spot, then r turn:d them to

he library area in that bullding. The books uvere out of
use no wmorc than 5 wesks. It only took them until the
Christmas holldays to really get a good st-rt on the

. 2/
project.

Personnel Yesded in the Centralized Library

A library supervisor is very badly needed. His duties
are concerncd with keeplng up with new trends, informing
the staff, planning 1ong-rangé and snort-range programs,
evaluating, providing professional guildance to the staff,
co=operating, and suggesting procedurc: to be adopted
in all schools of the area,
In the librsry his dutics are recelving, anproving,
and preparing purchase orders; placing ordsrs for bhooks,
magazines, newspapers, binding, library supplies and
other materials; distributing supnli:s to schools.; balancing
the budget.l
As co-ordinator of the program he 1ls resvonsiblle for
seeing th:t all teachers understand and that tnhe schools
provide the bhasic program., He must also carry out a
continuous evaluation of the book collectlons nd materials
and thelr use by teachers and vupils, svogranme of instructlon,
the libravy quarters and cqulpment and services of personelle.25
A competent, effective librarian is the kéy to the whole

program. He must have a wide variety of interest, k:iowledge
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and love of books, energy, love and understanding of
children. He must carry out technical organization of the
librarys. The requirements for becoming a librarlan are
professlonal education courses for teacher certification
and basic library training. Many schools Just beginning
thelr programs ca not afford to hire some me who 1s com=
pletely trained pand they usually call on a teachers whno
are skilled and may have had some library hours,
some araag comnromise avén further and hove overcome
toelr problem. The hire one + ained person who has helpers
and works with several scho:ls . <+he librarians designates
certain t.achers in eac’ school to be "tencher-librarians'.
The 1librarisn usually works one dnv a w:ek im each school.
Large librariz:s have to provida more people other
than tnose highly trained to do tyol g, »2ating, filing,
and assembling of materials. Thereforz, tne nced for libra-
rian ag:istants arlses. Manv times pare ts volunt::r to

1

work at t:ls for a certain numbe» of hours cac: week. Trey
can do maay jobs,such as: (1) Proc:ssing books: unpacking,
invoicing, opening, alphabatizing, p-sting, narking. (2) Work

with card catalogue and shelf list: +typing, sorting, alpha-

T2

beti_ing, filing cards. (3) Work with information file: clip,

paste, mark new materials. (4) Miscellanzous jobs: typing

book cards, mending, filing

D2

cutting stencils, .nd making
displays.
The program can be effective only 1f teichers enter

into 1t. Children will follow the leadership of tne teacher.
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Teachers should borrow many books for thier rooms, hoping

to set an example (also to supnlement theilr tezching). Teachers

should provided observed, regular library hours snd periods

with hours arranged so th=t nupils have the opportunity to

use the wenlth of matzrial, and also share the responsibllity

of te=ching instructlion in use of the library. 26
A1l these people work togzthar for one main pUrpPOSE ==

to select the right book for the right child at the right

time., There are some key questions to ask concerning the

book wanted: (1) Concerning subject matter--is it interesting,

true to life, does it interpret the past accurately, does

it contribute to child's understanding of self, is 1t uo to

date, has 1t blas or prejudice? (2) Literary qualities:

is it readable, style avwpropriate for the subjcct matter,

sultabde for the group intended? (3%) Format ¢ what about

size, bindlig, attractiveness, durableness, color and finilsh,
illustrations? (4) Author: what other books have tuhey wrltten,
are they snltable, what are his special qualifications?
(5) Publisher: who and what reputition, wiat other usaful
books published for the schnool library.27
Processes for gotting a book ready to read

Selecticon of materlals and bullding of collections are
among the most important tasks =x~cutzd in the school library.
The first sten 1s The selectlon of good titles., May IIill
Arbuthnot sums up the essential qualities as a "strong theme, ee.
lively plot,...mewmorable characters and distinctive style."

One source w ilch should becoms the Eﬁble of inexperienced



librarians is The Unreluctant Years (ALA 1955ljwhich has
criteria for selecting books from fairy talcs to encyclo-

pedias. The selector must have high standards. Baslc

Book Collection and Childrenb Catalog should be used
to start and build collections. |

Things to remember in building a collection are:?
(a) The provision of financial aid is ths rosponsinhility of
the school authorities. (b) Teachers and students should help
by recormending titles for purchase, beconing final only after
the librarian has seen them. (c) Special factors of nature
of the community areas of curriculum study and character
of the student body would be considered Iin buildingvthe
collection (d) Coilection would be developed on a consistent
basis of supsort and represent a2 balance of subjects, types,
materials, asnd content and reading levels. (e) Collection .
read minlimum guantitative levels as rapldly as possible,
(f) Collection should be manned yearly with regular allot-
aent for bvooks and additlonal sallotment for magaszines, oncy-
clopedias, rebinding, and other thing:.

Some areas in the library have been neglected in the
past. Two such areas ave periodicals and refereunce books.

The Standard Catalog recomwmends 25 titles for K-6 and 50

titles for K-8. Doblers Internationdl List_of Periodicals

for Boys and Girls =and the Subject Index to Children's

Magarzine suggest titles also. In 1959-60, 150 schools
were polled and only nine had 2/3 of the 57 reference books

and no dictionary included in the recommended list. Only
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two libraries reported hoving either the Abridged Header's

Guide or the 3ubject Ind:x to Children's Magazines. Two

new areas that the library is tackling are scieunce and

foreign languages. Deason's The 3clence Book List for

Children (AAAS, 1960) is the most complete ald in this
fiela. 28
Consideration must be given to the wide variety of

materials needed to fit the necds of the 6 grades. Books

must include a range of content, different levels of reading

difficulty, style and type, books for slow and fast readers,
also for the gifted and the retarded.
Tt is impozsible to szet a fixéd numbhzr that the library
will need. It is good to say that 2,5C0 tltles are required
for the»S primary grades that heve an enrollment of 250
students. DThose schools with higher enroll-ents need 10
books or more per child and maximum of 4 copizxs for
,one'title. For a beginning neriod this 1s a high standard,
but the library caun build to reach 1it. Percsntaces ghoald

run 'y
: 000=999 General

100=199 Philosonhy

200-299 Religion and myth

300=399 3Soclal sclence

400-499 Languages

500~-599 Fecience 1

6500=799 Useful avts

TO0~799 Fine arts

800-899 Literature

900-999 History, travel and blog. 20

F, %298 Fiction and Falry tales 20

i 25

nercentd

U1 QO N 2o\ P ao= N

It's hard work involved in getting things where you
need them. The steps ~re procuring, nroce:qing)olassifying,

and cataloguing material.
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FProcuring: Owrder cards nre the first step. They
should be made on % x 5 cards and contaiin the following
informition: athords namwe as used m the cntalog card,‘
title of the nook, sveclal information, placa,date and
name of publisher, price, Indicote 1f printed cards are
to be orderedy, In the uvnper left hand corner the classi-

fication nvwber 1s nlaced. In the centralized library,

W
[97]

38523 .

bocks will probably have becn brought in from all cl
Twe librarian srould carefnlly examine these and k:ep
only those sultabls for the age groun to be served. Books
in poor physical condition are laild aglde, 3lso tnose too
dliflcult for kids to use, t ose whose contents are out

of date, poorly wmrinted, unattractlive, lnaccurate, or medil-

ole
ocre. 29

Processing materlal: when a large number of books are
to be done, 1t 1s good to form an =2sseunbly line. The
librarian nzeds to n 3t directionsat each nost s0 that

211l worksrs will mow what they are doinge.

Station I: Openinpg the book , examining, removing the
barok jacket and writing classlfication num-
her on the front flan.

3tatlon IT¢ Stamping the book

Station I1I: Arcessioning book

Station IV: Laheline book cord and pocket

S3tatlion Vi Pasting in pockat and dote due slip

station VI: Writing information 1n the inside margin

Station VII:Lottering bok splne

3tation VIIT{:3prayine book svine and cover 1f necessary

3teti-n IX: Checking thg _nrocessed book, done by the
librarinn .

Classifying books: Many systews hav: been tried. The

system used neads to be simple for the librarian and for

the user to anvly, provide for exvanslon =2nd conflorm to other
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systems used in other librarieg. The Dewey Decimal system
scems to £1t all these qualifications. Hvery subject has

a numheryand the number always stands for the same subject.

Trained libraries use the lat:st editi»n of the Dewey Decimal

Clagsificnati m and Relative Index to daterwirg the proper

classification of each book.

Cataloguing Books: This 1s the process of makliug an

index to the contents of the library. A primary library
catalog nmay be a form of cstalopg for the mor mature reader.
sach book requires shelf-1ist, author,subje t, and cross-
reference cards., All cards are filed alohabetlically as
in the dictionary.

This paper nag been 2 swmall attount to explaln the
different nrocesics used in a ccuntralized library and
to try to sxolain why they are so very imoortant. The
centralized library 1is new, and the nublic 's going to
nave to loart to accent 1t, also the teachers, and .

puplls.,
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