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CRAPTER I
THE PROBLEM

Research congserning the wmusical development of the
preschool child is comparatively recent, Educators are
beginning to recognise the importance of edusating young
children and are developing programs vhich inelude nursery
schools and kindergartens. Most authorities agree that
the materials available at the present time are inadequate.
There is a definite need for additional preschool music
naterials to aié parents and teachers in guiding young
children through meaningful and enjoysble music experiences.

I. BACKGROUND OF THE STUDY

The sarly studies of preschool music education whigh
vere published between 1930 and 1937 vere concerned with the
ochild‘'s rhythmis and singing abilities and the training of
these abilities. Studies which have been made since 1937
have dealt with the qualitative aspeets of chiléren's experi-
ences vwith music. 7The data from these studies have given
evidence that many parents and teachers underestimate the
child's capsscity to respond to musicy therefore little pro-
vision has been made for a rich musiocal environment. The
following statements summarigze the findings of these early
studies: (1) traditional procedures are insdequate and are




to be questiocned, and (2) emphasis must be on individual
interests and abilities of children.t

The piomeer educators--Comenius, Rousseaun, Pestalosei,

and Froebel~~emphasized the development of the whole child
and the use of the ocultural dackground of children in learn-
ing oxporiopeou. Froedbel, because of his great concern for
the oarly‘ﬁovelapuopt of young children, founded the kinder-
garten in Germany in 1857.2 The first kindergarten in
America was established by Mrs., Carl 8churg in Watertoun,
Wisconsin. Mrs. Schurs, having fled from the revolution in
Germany to Amsrica, brought with her many of Frosbel's ldeas
and teachings, Publie school music teaching began even
.earlier. Hazel Kinscells states!

It was in 1838 that Lowell Mason, lately arrived
?§§:r§§§34B3§° he :E:::t?:ngfdpgg;;:g;glzgdog.gzs:ulassl,
Boston and. there. teach Basis reading by mesns of @
syllables,3

Carl E, Seashors, who is widely known for his musical

aptitude tests, has made this statement about the importance

of musios

b3 ,
Helen Heffernan ?gé%inx the Egneg‘ghilg {Boston:
D. C. Heath and Company: g PPs 1h1-h2,
2 ,
tle N, Imloff 5;;1; gxlnneags¥: - (New
York: App oton-chntury~ﬂ§o ts, Ine., s Po 202,

3ﬂnsel Gertrude Kinscella %h;%% and His Music
(Lincoln, Nebraskat The Uhivorniljgggb'il ng Company,

1953), pe 3.
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All art is play, and the charm of music, the purest
form of art, lies damentally in the fact that it
furnishes a medium of self-expression for the mere joy
of expression and without ulterior purpecse. It becomes
a companion in solitude, a medium through which we can
1live with the rest of the world. Through it we express
our love, our fears, our sympathy, our aspirations, our
feelings of fellowship, our eommunign with the Divine
in the spirit of rreedom of action.
Music education should be an important factor in the life
of every child. Music should not be considered an "extra"
which 1s given only to a few children. All children need
to learn the value of music and should be sble to enjoy it,
whether or not they possess a speclal aptitude for 1it.
James L. Mursell, an authority in the field of music educa-~
tion, has stated that "it 1s important to use all the tact
and care we can to make music activity interesting and
desirable to the little child."” Beatrice Landeck, another
outstanding music educator, has said that "every (child) 1is
entitled to rewvarding experiences in musicy every one of
them should have the opportunity to integrate music into

harmonious 11v1ng."6

“Carl E. Seashore, we Love (Bryn Mawr,
Pennsylvaniat Oliver Ditson Company, 1941}, p. 7.

OJemes L. Mursell, Principles Education
(New York: The Macmillan Company, 1927), p. 267.

€Beatrice Lendeck, Children gg% Mugle (New York:
William Sloane Assoclates, Inec., 19%8), p. 3.
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8ince 1909 the White House Confersnces for Childhood
and Youth have discussed ways and means to advance the wel-
fare of the American child. On Degember 7, 19%0, the
Conference gave this pledge to children: "We will open the
way for you to enjoy the arts and to use them for deepening
your understanding of 11:..“7 If children are to enjoy the
arts, they muat have an early acquaintance with them. A
deep appreciation of the arts is developed during the early,

formative years.
I1. STATEMENT OF THE PROBLEM

The purposs of this study shall bes (1) to seek out
data vhich will help parents and teachers to become aware
of the importance of musical development during the first
five years of a child's 1ife, (2) to present basic music
experisnces for the preschool child in the home, and (3) to
present basioc music experiences for the five-year-cld child
attending pudlic or private school,

Parents often fail to realisze their responsibility
to help their children develop musieally during the first
five years. No parent should feel that he is incapable of
helping his child. Emma Dickson Sheehy has pointed out that

7611:06 by m.“ll‘. Ln. m-‘ Pe 20



it 1s skill in understanding children, however, and not
skill in music techniques that will bring the greatest
revards in fostering a child's love of uulie.'a’ﬂbundcek
has made this statement about the problem: “"Your attitude
about music 1s far more important than any training you
have had or may ncqu!ro;“9

The kindergarten should help the ohild develop tonal
and rhythaic control, learn terms in speed and volume, ‘
acgquire the habit of listening as he sings, and enjoy many
pleasurable expsriences through singing. However, the kin-
dergarton 1is meant to be an effeotive suprlement to the
child's home life, and not a replacement for important musi-
oil experiences in the home. John Dawey has stated:

Education 1s a process, not a product. It is not

somsthing that a shild begins at school entrance, but

[ groco-s that dbegins at birth and proceeds throughout
14 3.10

If parents are interested in musical experiences in

the home, they will sucoeed in enaouraging their children

allll Dick 8h ' (Ne
ckson aahy,,1¥%§%’?.g?léf.ln.ﬁhilﬁlln v

York: Henry Holt and Company
9&'“.“, 2R gik.y P. b,
10
John Devey B (Xew York: The
Macmillan mp-ny,'lwa te y’%u%iﬁnu . Lasbert, Egrly
Shijghood Edugation (Bostont Allyn and Bacon, Ine., 1560),
P .



in music. Parents, hovever, nesd to de awvare of the limi-
tations of their children, Not all children can exeel in
pezforming musioe, but this does not mean that those who
cannot are vithout talent. Hereditary faotors, as well as
environmental fectors, help to determine the capabilities
of a ohild, This study will give data aoneerning the rele
of heredity in musical aptitude,

In developing an adeguate program of musical
expariences for the kindergarten child, the fundamental
prineiples of the ehild's physical development must de
considered, This study will inolude music activities in
accordance with these prineiples. The musie experiences will
be Alvided into five areass (1) listeming, (2) singing,

(3) playing of instruments, (W) rhyihnie responses, and

{5) susio oreativity. “The general aim of all phases of pre-
school music is to give an enjoyadble experiencs to the
children, to create interest in musie asotivities, to develep
skill 4in these activities, snd to gain satisfaction from

participation in the group o:porianct.'ll

lparbars Grey Mopkins, "Music Materials for Presshool
Rhythmie Aetivities” (unpudlished Master's thesis, Boston
University Bchool of Education, Boston, Massachusetts, 1950),

Pe 1,
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This etudy shall seek to answer the folleowing seven
questionss

1. What 1s the importance of music to children?

2. Hov are parents abdle to guide their children
susically?

3. Is a good home environment essential for the
developasnt of musical Salent?

b, .Is heredity s determining factor in musical

“ talent?

%« Does musie aptitude imply true talent?

6. Bhould children be trained musioally alike or
differentiated by their talent?

7. ¥hat types of musical experiences should the
ehild receive at sechool?

III. SIONIPICANCE OF THE STUDY

A limited review of literaturs in the ricld has
disclonsed a definite need for information, methods, and
‘materials which would be helpful to parents and teachers
of preschool ehildren. Many methods used today present
susic as arill and drudgery, rather than as enjoyment and
appreciation of the besutiful, Mursell has stated that
*susis education should be planned, not in terms of tech-
niqﬁl and 4rill, dut in terms of self-eszpression, smotional
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release, and the nrunzxvc inpulsc.'13 Childrsn need to be
“neilulat-a to erentn, rathur than to bccaan unchantenlly
“'prnrloiant‘ If musie 1s to have anuning to yaun; ehildrnn,
1t must be tpantnnnnun. plcunurabln, and caaeiannlly satis-
fvlac. |

8ince few studies have been done concerning the musio
'aativatio- of presehool children, sdditicnal informstion is
nnodnd. Early ehildhond'canontlan has been slov coming into
its nun, 80 there is & lsok of materials in lidraries.
Parents and teachers desperately need help in guiding young
éhildren -niically. The early years of a child's 1ife are
sxtremely important, During this tiwe, the child forms
likes, dislikes, and dehavior patterns which, ihauah oon=
stantly being modified, will direct his adult 1ife.

Iv, DEPINITIONS OF TERMD

Haredity. Heredity shall be understood to mean
aptitudes, physisal traits, and mental traiﬁa vhich have
been inherited by the combination of apecific genes,

Enviropment. Buviropment shall be understood to
mean primarily the home and school with their surroundings.

1250mes 1L, Marsell and Kabelle Glemn saychology
éur ott

ggseghggx.gfg;g 2saching (New York: Silver
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Buaisal falent. Masical talent shall be understood
to mean the child's sensitivity to sounds, his intelligenes,
his physical ecordination, his imagination, and his memory.

Muaie creativity. Music crsativity shall be under-
stood to mean a2 musical experience for the child vhish will
result in some kiné of personal discovery,

Mugical astlvisiss. Musical activities shali be
understood to moan listening, singing, playing of instrue
ments, rhythmic responses, and music oreativisy.

Bahegls. Gohool shall be underatood to moan private
or public kindergarten.

Slasaic pusic. Clessieo music shall be understoed to
aean the great vorks of composers from the Renaissance to
the Twentieth Century.

¥, DELIMITATIONS OF THE STUDY

This study will eonsider the possidilities for musioal
experiences in the two main segments of ths child's environ-
mente~the home and the school with their surroundings., The
study vwill not consider ehureh musis education.

The music sxperiences whish will de suggested for the
kindergarten ohild will be experiences for the average ohild,
Nusic programs for the retarded or acscelarated ehild must de
supplemented to fit the individual needs.
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VI. COLLECTION AND TRRATMENT OF DATA

Books and unpublished materisls--studiss, theses,
'jnd d1ssertations-~will be atudied to discover what emphasis
psychologists and educators place upon sarly musical sduca-
tion at home end st school. Inter-library loans vill be
used in sddition to Ouachita Baptist University library end
Henderson Etate Teashsrs College library.

In the iatroduetory ssotion of Chapter IV, a questions
naire entitled "Music in the Home® will be used, This
questionnaire will be sent to the parents of kindergarten
children attending Wonderland Xindergarten and Butler
Kinﬂtrgi:tua of Arkadelphis, Arkansas. Data from the study
 will be charted and used to attempt to determine the
following: (1) the musiclanship of parents and sidlings,
(2) the quslity and quantity of music found in the home,
and (3) the effset of parental attitudes about music on the
kindergarten child,

The researcher will cbserve the kindergarten teaching
of Mrs. David Seott, vwho is an instructor in music educe~
tion at Ouachita Baptist University ard music teacher at
Wonderland Sohoecl., Mrs., Sgott, who has been a sucoessful
teacher of children's musie, has taught kindergarten and
public sehool music in Texas, Bev Mexieo, and Arkansas,



CHAPIER I
THE ROLE OF HEREDITY IN MUSICAL APTITUDE

Music psychologists for years have been concerned
about the analysis of musical talent. William Whybrew has
stated in his book, Messurement and Evaluation in Musig,
that "the controversy adbout musical aptitude and its
measurement has continued to rago.*l Educators and psycholo-
gists have given carefiil attention to the waste of musical
talent. Because of this econcern, they have sought to devise
means to encourage children whe shov evidenecs of musioal
talent and prevent frustration among children vho are eager
but possess little musical talent. Musical aptitude tests
have been devised to try to discover, measure, and rate the
existence, kind, and extent of natural musical sapacities,
whish are independent of age, training, or musical performe
ance. The psychologists, hovevey, 40 not agree adout
methods of measuring musical talent., Two distinet groups
have been prevalent during the twentieth gentury--one, which
has enphasised specific elements in musiocal adbility and
given primary importancs to sensory capacities; the other,
having viewed musical ability as a totality dependent upen

lyi111en B. Whybrew Evalgasiqn
nhnge (Dubugque, Iowas willlsm C. Brown dgggany, 962), is
Pe Uo
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only for itself, but also for the bearing that it has
on the inheritance of mental traits in general.3

Geashore has also stated that musical talent is not a single
human trait determined by the single germ eell which carries
the character«determining chromosomes that consist of organ-
igzed genes, but rather is an "infinite hierarchy of trnito.'“
Studies have been made concerning the musical histo-
vies and hackgrounds of musicians to gather important data
about musicsl talent. One investigator’ interviewsd thirty-
six outstanding instrumentalists of the world, thirty-six
Metropolitan Opera performers, and fifty graduate students
at Juilliard School of Music. A total of one hundred twenty-
two people participated., The names of the outstanding
instrumentalists and Metropolitan Opera performers are given
in Table I on page 1%. The study vas made to f£ind outs (1)
the incidence of musiocsl telent in parents anéd blood rela-
tives, (2) the age at which talent was recognised, and (3)
the age when the professional debut wvas made by members of

the first two groups. The prineipal findings of the study

3carl B. Seashore, Es%ggglnlx Musig (New York:
MoGraw~Hill Book Culpnny, s P« 330,
|

Carl E, Seashore, 5&%*’ Mawr
Pennaylvania: Oliver Ditson pany, 1 '§" ’ .

]
Amram Boheinfeld, The B;gﬁgégz ( New
York: J. B. Lippincott Coapcny §§§§ PP,
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possible, The father of the famous violinist Yehudi Menuhin
made this point:

I am sure that there are many other young men . . .
who might have become as great artists as my son if
their talents had been immediately recognizes by their

parents and they had been given equal opportunities for
training snd development.l

13¢sted by Soheinfeld, gp. git., p. 368.
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Tolday, the young child has access to a variety of
music through recordings, radte, and television. An abun-
dance of good musie 1is available, but it is doudtful wvhether
the chilé will take advantage of 1t unless he is taught
discrimination., With such a bewildering quantity of music
available~-~folk and hilldilly musie, popular musie, dance
music, and olassic musio--the parent often finds it d4iffiocult
to teach the child to diseriminate.

A love of good music should be developed Quring the
early formative years of a ochild's life., The firat five
years should be a time when the child has numerous informal
music axperiences whioh will help him to develop musical
understanding. Parents should not place too great an
emphasis upon ascadenio memory or upon mechanical resction to
music., A child'e love of music 1s often stifled decause the
'roopanaos of the child are governed by professional stand.
ards. The musiocal talent of the young child should be used
"to develop an appreciative understanding of the fundamentals
of musie, rhythm, melody, dynamics, and tonal baauty,"byand
should not be used to "show off"™ or boost parents’ egos.

Parents who are avare of all musicsgl possibilities

can give their children a background for rich musical

hﬂurold M, Williams, “Musicsl Guidance of Young Chile
dren® (Child Welfars Pamphlets, No. 29, Bulletin of the
State University of lIowa, Iowa City, Iowa, 1933), p. k.
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The child will enjoy imitating these socunds and will make
use of them in hie play. UHNot only should the child have an
avareness of these sounds, but he should be taught their
similarities and differences. Thege can be demonstrated
with simple experiments: (1) tapping of wood, glass, and
metal to find out the differences in sound, (2) matching
sounds with an instrument, (3) using of different siged
instruments (drums, rattles, and tone blocks), and (4) pley-
ing of high and low notes on the pilano.

The phonograph and a well-selected collection of
gond recordings is invelusble in providing the preschool
child with adequate aural experiences. Good music sheuld
becone a natursl part of every child's environment. Radio
and television will provide a few aural experiencesg how-
oever, since individual needs and desires ocan be met 1in the
purchasing of recordings, the phonograph is more useful,

If possible, parsnts should hear children's records btefore
buying them, or should be certain that they have been
reoconzended by authorities who are familiar with their
quality. Buying one good racord is hetter than buying
geveral bad ones for the same price.

Good reaordings should be played in the home fre-
quentlyj however, it is not always necessary to make the

child sit down and listen. Musical tastes and impressions
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can be gained wvhile a child is playing or partioipating in
otheyr asctivities. The child will often dbe unavare that the
records heing playead are for his benefit, Sometimes, however,
the family should sit down and listen to good music together.
A parent should not limit the selection of music in the home
because of the preschool child., The young child has no
prejudicesy he will listen to all types of music. A list of
recordings which will be helpful to parents who wish to
gelect plessant and vorthvhile music for their children
will bde found in Appendix E.

The preschool ohild needs to hear iive music as well
as recordinga. The hearing of a symphony orchestra can bde
a revarding expsrience for the young child. Another aural
expesrience which is of extrems interest is the ballet, in
whioh the eyes and ears are gratified at the same time. ‘
Parents, however, must remember that a child's interest span
is limited and may not last through an entire concert. The
child, before hearing a live performance, should beconme
familiar with the music which i3 to be played. If possible,
he should attend a morning or afternoon performance which
has been planned for ghildren. '

The child who listens to symphoniec nuaiobuill become
interested in the instruments of the orchestra. Records and
books can be purchased vhich 1llustrate the 4ifferent
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7. Triangles made by suspending a large nail on a
short piece of twine and striking it with
another n¢117
The musical story hour is an enjoyable and useful
experience which is often neglected. Most parents will
read to their shildren, but few will select music dooks--
stories about musicians, folk songs or primitive musice-
which contridbute to a child's appreciation and taste of
good musie., A list of books which can be read to the pre-
school ohild is provided in Appendix F. Some of these
standard books may be found in the publie lidrary of most

ecommunities.
I, RHYTHMIC RXFPERIRNCES

"Rhythm, * iﬁoordtns to Werner Wolff, ®is one of the
basic stimuli to which [a ehild] is suscepuible.”® Even
the tiny infent will respend to rhythm, He will show a
definite fondness for being rocked or gently patted, As he
begins to oravl and then walk, the rhythm of locomotion 1i»
presont. A natural rhythm in his bdodily movements comes as
gontrol is gained over muscles. Eilileen McMillan has written

?xdapted from Bessie R. Svanso Educa-
'§19“ of gg:fg;gn fgzn !;:nziloot w.a-ﬁ&ifg‘éﬁb dﬁgﬁi
ompany, Inc., 1962), pp. SW=55.

8yerner Volre, The of the Preschool Child
(New York: Crune and Stratton, 1 s Do 23,
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in her book, Quiding Shildren's Growth Ihrough Musig, that
#the ¢hild has a wide background of natural rhythmic experi-
ences upon which to draw vhen we begin to lead him into
more organised expsriences of musical rhytha."9 Hovever,
the child will not be aware of the rhythmio experiences
which are & natural part of his life. Nor will he be aware
of music as being rhythmiaj therefcre he must be guided ¢o
develop rhythmic feeling. Ruth Strang has stated that "a
child develops a sense of rhythm btetween the ages of two
and five."30 The child must develep this rhythmie feeling
at his own rate;, according to his own physical development.

Harold Williams, in his study Musical Suiddance of
Young Children, has given a genersl musical development
chart for the normal preschool child. The characteristies,
vhich can be seen in Tadle III, have indicated that as a
child ineresases in age, his rhythmic ability increases,
The average child, at the age of two and one-half, 1s
able to perform simple rhythmic activities. VWhen he has
reached three and one~half, he is gble to play simple
nusical games and invent things to do with music. At the

age of four and one-half, he has fairly acourate perception

92110en i Nillan, gni;,%ﬁn & Qpguth Throuzh
Mugig ( New ;orkucoinn and pany,

10puth Btrang, %m Study (New
York: The Maomillan dggbnny, s De R
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TABLE IIX

EXPECTED MUBICAL ACHIEVEMENTS OF PRESCHOOL Gﬁlhﬁll

RSASPA AT SRRy

e AVt e ¥ i - L AN~ 20 5P e o i AP S M1 3009 PR A o S - SIS - P+ R o S s e A 4 % e

18 Months Attends to pusic. Shows aigns of enjoyment,
Vodsalines or "danees." Asks by various signs
or words for musle.

30 Months Imitates (not acourately) short musical
phrases, vooally. Perforus lzggxt rhythmio
activities (not acourately). ays 11ittle
spontanecus rhythmio gemee, such as, tapping
the heels or bLsating on a iloor or s box. Has
little sing~songs of his own. Is beginning to
sssume a listener's attitude. Expor!hﬁntc
with sound apparatus.

h2 Months 8ings four-note mslodies fairly socurately.
Begins to sense the “swing® of musiec in moder-
ately sniek teapo. Distinguishes "fast" end
“slow.® Distinguishes snd qontrols "loud™ and
igoft." Flays the very siaplest musical games.
Experinents with instruments. “Makes up"
things to do with musio., Begins to nmake
songs purposeful,

sS4 Months Can sing short melodies independently with fair
securacy. Has fairly acoura reoption and
gontrol of simple rhythms. Begins to control
a wider variety of rhythmic tempes. Can play
more complicated musical games. Can play the
phenograph for himself. Enjoys and can aontrol
"rhythm band® materials, His experimentation
with sound is» more ainerinsaa:::g, less sensory.
Basic discrimination well in ooncerning
piteh, simple tenal qualities, "loud® and "soft.”
Enjoys deing musical things uleh other ehildren.
Has begun = repertoire of songs. Enjoys "making
up® songs and rhythmic sctivities.

1‘&1111-». 2R. Qi+, P 5.
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Some of the musical games with instruments wvhich the
preschoel child can enjoy are:
l. Sending meszages on the drum from 44fferent rooms,
relating this sotivity, vhere possible, to an
Indian story |
' -3. Letting the child invent short rhythmis patterns
on an instrument with the parent repeating it
on another instrument
3. Tapping out the rhythn of a rahiliar pleoe of
music and letting the shild guess the title
%. Letting the child tap out the rhythm of a familiar
plece of music with ths parent gusssing the
title
. 5, Letting the child, vhile dlipdfolded, guess the
sinple instrument which the parent is playing
Other examples of musical games which can be used are!
(1) singing games with rhytheie aetion;, sush as "The Mule
berry Bugh,” "Skip to my Lowu," end *"Ring Around a Rosie,”
(2) reciting nursery.rhymes with the ohild, and (3) telling
stories to the ohild which have rhythmicsl refreins. Parents
¥ill be able to cbheerve the young child‘'s imaginative abili.
ties in creating additional verses and rhythmio aotions for

various songs.
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music during his sarly years. The {echnicalitles of musio
should come later.

In this chapter, information and materials have been
glven to aid parenta in gulding young children musically.
Bxosllent music programs can bde made available for ¢hildren
in the kindergerten, but these programs sannot take the
place of meaningful listening, rhythmis, and singing experie
ences in the home. Attitudes sbout musice are formed esarly
in the home and do not shange rapidly wvhen the child enters
school.. |
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QUESTIONNAIRE (eontinued)

C. Doss Father or Mother partioipate in music
activities outside the home? Yos No
—ttisio Clud ____ Church Cholr ____Other

D. Does the family regularly attend any typs of

concert or musiocsl program? Yosu No

——tittle Roek Community Concert Series

-0t Springs Community Concert Heries

—rttoitals at Henderson College or Ouachita
Baptist University

—lther

B. Did your kindergarten ohild attend nursery
school ? Yes No

In devising the guestionnaire, it was necessary to
choose general headings for grouping the questions and to
liait the guestions asked to those which required only a
check mark for an answver. This vas done so parents would be
able to answer all questions in a short length of time. Of
forty-twe questionnaires sent, thirty-six vere returned.
Most of the participants in the study were from sbove
average homes, soclally and economically., Considering this
faator, the percentages derived from the questionnaire were

lower than wvae axpected. These homes should be able to give






























%9
teacher should find this list helpful in planning listening
activities.

IY. EXPERIENCES IN SINGING

Children will enter kindergarten with varied dacke
grounds of singing experiendes--gsome will have sung many
nursery and folk songs, others will knew only popular tunes,
and others will be only familiar with songs that they have
" learned at Bunday Sshool. The tescher will have the complex
and shallenging task of providing each ohild with singing
.xpoflanecu vhich are enjoyable and vhich satisfy individual
neeads.

Allovance must de made for a vide variation in
singing adility. 8ome children will sing naturally, others
will be in the process of learning singing soordination, and
still others will not have discovered ths eoordination re-
quired for singing. BEvery child, regardless of ability,
‘sheuld be engouraged to sing. Partisipation should be prima-
ry; teehnigus and produet should be secondary. BSatis Cole-
man, who has had sany sugcessful years teaching musiec to
children, has stated that " she believes that any child

that degina early and has a simple and gorrect pattern of

einging available for him to initate, wouléd be ihli to sing
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should be asked either to sing the tones slone or with a
small group. .

Ruth Updegraff, in her investigaticn, found that the
young childts singing ability can be greatly improved if
the child receives the proper training. &he and her group
of investigators worked for forty daye vwith an experimental
group of children (ages 3 to 5). During short perieds, the
children were divided into groups of three or four and were
given axperiences in singing songs thet vers chosen acoording
to their interests and abilities., The ohildren were also
given sxperiences in singing tones and intervals and experi-
ences in tonal memory (recognizing familiar songs that were
hummed for them). All the ehildrem were given extensive
help and encouragement, After forty days of training, the
children improved in their singing ability, in their
inoreased self-gonfidence in their own musical abilities,
in their interest in attempting tc learn, and in their
enjoyment of musical activities ané comprehension of uunie.’

The teacher should have some coriteria for choosing
songs for kindergarten children. The following are charasc-

teristios of a good song!

TRuth Updegraff ant othors, *The Effact of Training
Upon 8inging Abi) and ﬁnnical Interest of Three, Pour

and Five Year 014 1ldren ;giggzggpgg;
blty Iova, an

(University of lowa,
¥alfare, XIV, 1938), pp. es-ni


















67

R gﬁfuﬁg’l’f’o’:‘“&:i}::‘i:,?’é;;bﬁ?:“ ond Spums

resound for a longer period o} time than the

% 1n33§§n3§t3h§_§h §h§1§§9§k§é more than one way

vith varied effects,l2 _

The best means for the kindergarten child to experi-
ment with &iffarent instruments is to have a musie activity
room or corner which is awvay from 4isturbing noises. The
¢hild should be allowed to go to this room often for
individual experimentation and discovery of instruments. He
should be free to experimsnt with the various instruments
and formulate his own ideas. Tho instruments should alse
be used at musioc time. They should be used to accompany
songs, to help in rhythmie interpretation, and to interpret
sounds, such as the trotting of a horse, or the tigking of
a cloek,

Not only should the ¢hild have experiences in the
playing of rhythm and tonal instruments, dut he should also
learn about other instruments--the plano and orchestral
instruments, Jerome Leavitt has stated that "there is no
substitute for a first-hand acquaintance with 1n:trnuont-.'13
The ehild should be allowed to investigate the mechanism of
the piano. He should de led to discover how sound is proe

duced when notes on the keydboard are played, The

2048, p. 7.
laulﬂtt, MO m.’ Do 1%.
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kindergarten teacher should arrange for instrumentalists to
come to the kindergarten to do-nn;tiata the different orches-
tral instruments. .iﬁelo experiences are invalusble to the
young ohild,

The playing of inatruments and learning about more
complicated instruments should be fascinating and enjoyable
means of experiencing uusi§ in the kindergarten. Each ohild
should have equal opportunities for these experiences, The

kindergarten ehild who has had adequate experiences with
instrusents will have a greater awareness of phrase, intensi-
ty, acesnt, tempo, meter, snd rhythm patterns. He will
bocome o more sensitive listener. He will learn to expert-
uent, glseovar, evaluate, and form judgments eoneerning

masical effects,
IV, EXPERIENCES I¥ REYTHHIC RESPONSES

The kindergarten ohilé will respond readily to
rhythniec movement, He will learn gradually to listen to
musie, to explore it with natural movements and imagination,
ané to hear and feel expressive idess. The kindergarten
teacher must %be ready to assist in his development of move-
went responses to musie. Swanson has pointed out seven ways
in vhich the teacher may help:

1. Vork from the child's fundamental movements, such
as valking and running,
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2. Help the child find freedom of movement within
1imits of the clasaroos,

3 Sho; :g;ichild in vhat respect his movement is
rhy e

b, Relate his movement tc rhythmie scund,

%. Provide opportunities for him to move with other
children in their rhythm,

6. Holg him learn to move in any of the fundamentsl
rhytheic patterns at will,

?. Help him to arrive at the point where he is adble
to adjust his movement to musiso in a predeter-
mined tempo.l

Adeguate space, sdequate time, persissive atmosphere,

and proper guidance must be provided for rhythmie activities
at ths kindergarten. Adequate space and afaquate time will
be most important for successful rhythaio sotivities, 1f
there 1s only a small space evailable, fever children should
respond simultaneously. A large olassrcom, =zusia room, OF
playroom will give children enough spacs to move freely.
Time must be given to planning and working, doth in groups
and individually. PFrees rhythms take more time for dis-
cussion and evaluation than natural rhythms, rhythas with
nursery rhymes, or rhythss with singing games. 4in atmosphers
must be oreated in the kindergarten in whieh the ohildren
will let go and respond freely to the musie., No matter how
clumsy a child may be, neither the teacher nor the other
ehildren should laugh at him. Children should be praised

for their successes in rhythzic movement, and never shamed

%gvanson, gp. git., p. 191.
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for their failures. The teacher must select and motivate
the opportunities for self-expression. He must be interested
in each ohild and willing to let him experiment aceording to
his interest and ability.

15 the bdeginning of the school year, the children
should be given many rhythaic experisnees--ginging games,
fundasental movements, néﬂ impersonations-~that they will
ba able to do easily. They should bde encouraged to respond
to them in bdroad, large movements. Children often respond
primarily with foot novcuonti and miss the opportunity of
letting the arms end the rest of the body respond., Arm,
vaist, or headbands cen de used to make ochildren more con-
saious of moving other parts of the dody. Simple ooltﬁ-cl
can also be used to stimulate interest during rhythmie
agtivities. The movements should de intensified by the use
of the piano or 4drums. The musie chosen should have a strong
and direct rhythm, and s simple melody vhiok suggests a
partiocular mood. After many rhythmic experiences acecmpa~
nieéd by the piano and simple rhythm instruments, the children
need vhythaic experisnces using reoorded musio. The follow-
ing eriteria can be used in seleocting recordings for
rhythaie activitiest (1) the music should be in a confort-
able tempo so that the children will be able to adjust their
rhythaic movement easily, (2) the music needs to be steady






0‘.

D,

B,
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OUTLINE (eoontinied)

2. As musie 1s played faster, the children

respond by running.

3. Teacher combines running and walking
rhythmes the children respond.

Children learn to hop to susie,

1. TYeacher refers to animals that hep.

2, Children prespond as appropriste music is
played.

3. Teacher may refeor to ths jumping of rope.

Children learn to leap %0 musie.

1., Teachsr compares leaping with jumping
over s pwidle,

2. OChildren learn that leaping is developed
from a leng run.

3. <Children besome aware that in & leap
one changes feet,

Children learn to skip to musie,

1. OChildren learn to walk with a long and a
uh§r§ step, getting up on the toes, and
then off the floor.

Children learn %0 gallop to musie.

1. Teacher refers to the galloping of »

herse.
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OUTLINE (econtimued)

2. Children learn to alvays keep one foot
ahead of the othar as they respond
to the musle.

G, BSeveral types of wmusie can be used for
natural rhythas.

l. For walking, a march can be used,

2. Por rumning, s fast march may be used,

3. For bouneing, hopping, and skipping,
music from Oladys Andrews' Creativs
Ehythaic Moyement for Children is
suggested,

%, Por galloping, somgs about horses can be
used., A useful collection is Dercthy
LaBalle's Bhythms and Dances for
Elemsntary Sghools.

II. Teaching of Free Rhythams
A. ‘Childron are introduaed to free rhythas,

1. A short diseussion or a poem can be used
as an introduction,

2. A pleturs or an objeet can be used to
stimulate imagination and enhance
ereative thinking.



OUTLINE (eontinued)

3. Pree rhythms should de used in gorre-
lation with other lessons,

B, Seversl methods may be used to teach fres
rhythms.

1. Teacher asks definite questions adbout
the rhythms,

2+ Ohildren are encouraged to make
suggestiona,

3, Chilédrsn should not remain sestsd %00
long.

%, Teacher should ensourage imagination
and ereative thinking.

5. Aotivity should be conoluded bdefore the
ohildren tire of 1%,

Cs Cholee of materials is important.

1. LaSalle's Rhythms and Dences for
Elementary Schocla can be used with
kindergarten children.

2. Andrevs' Creative Bhythaic Movement Lo
Children ocontains effective material.

11X. Teaching of Rhythmes with Nursery Rhynes
A« Children learn rhythms with nursery rhymes.
1. Teagher should tesch the words first,
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OUTLINE (aontinued)

2., If s ohild knows the rhyme, let him

‘recite 1%,
3. .Teacher and children should discuss the

.ways of dremstising 1t.
s Children respond to vhat the words
deseride,
Published and impromptu materials can de
used for rhythms with nursery rhymes,

" 1. Andrews' Creative Rhythmic Movement for

£hildren contains nursery rhymes,

2. T"Hiekory, Diokory, Doek,” "Ride a Cock
Horse," "Little Boy Blue," and other
familiary nursery rhymes are useful,

IV. Teaching of Bhythms with Binging Games

A.

B,

Children learn rhythms with singing gawmes,

1. Teacher should tesch the worde firss.,

2. He should discuss the meaning of the
verses with the children,

3. Teacher should teaoch only one varse at a
time if the song is a long one,

Rhythm books are suggested for rhythms with

singing ganes.
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The young ohild needs time to explove, investigate, and find
out things for himself. He should have the opportumity,
inspiration, and engoursgement to express the things whieh
he has experienced, Lilliasn Logan has pointed outs
Creativity omerges from many rich experiences, from
feslings, ideas, resctions, and observetions, from an
Erom" T Saperiaenie ShLA aimeeaet SoPTeciesion,
The -us;c program of the kindergarten should provide
eaoh child with media for oreative sxpression, whish includes
rhythnic sovement, @ruantlsction, playing of instruments,
singing, ant listening. &Euch a program will give the child
& controlled emotional ocutlet gnd a feeling of worth gnd
achievement, It will help the child to use his leisure time
econstructively and will develop oreative thinking. A
oreative music program will provide the child with oppor-
tunities for growth in soclal understanding and cooperation.
Creative muste exprqiuiuus of tka kindergarten child will be
the result primerily of things experienced in the home and
at school. The child will have the urge %c express himself
by various ameans: song, dance, dramatic and imaginative
play, or making pietures vhioch depict musioc vhich he has

heard,

18
Logan, on. gik., p. 308,
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The child's creativeness must not be stifled or
suppressed by the attitudes of the teacher. The teacher must
encourage and praise original efforts, accepting the efforts
Just as they are, Bharp criticism and drastie changes
should not %e made. Oladys Tipton has stated that "there
is only one basic regquisits for cultivatking oreative music
in the classroom--g creative taaehor.”19 The teacher will
select and motivate opportunities for self-expression. She
will provide an atmosphere of security and seceptance, of
stimulation and interest, and of freedom and spontaneity.
The kindergarten teacher must be oconocerned with the creative
development of each child aocording to his interests and
abilities. The following ariteris should be helpful to the
teacher in planning creative aotivities:
‘le Wil the sctivity strengthen the childt's self-
oconfidence?
2. Will 1t challenge his imaginstion?
3. Will the aotivity be easily interpreted by the
child?
b, Will it broaden his appreciation of good musio?
5« Will the activity bring about ecoperstion and
acoomplishment?

1901ndyl Tipton, "Crestive Music,"” Education, 7213k
September, 1951. ! ’ e
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e?ct and sncourage creation. 2 né creation enriches
182e, . .« . Every person's life abounds in such spper-
tunities. To help £ind the promising places for
eroation, to hslg bhulld the wish to create, and to help
L£ind the means of better crsatione--than th&ac‘thn edu-
¢ator has no higher dutg In ereation 1ife work has
infinite possibilities.ed

’°w11uu B. Kilpatrick, ®A Reaonstructed Theory of

the Educative Process,” Teachers College Reeord, XXXIIX
‘".m, 1931)' PPe 5h‘ -\t’#, aited ‘by lcﬁillln, “0 mag

p. 102



CHAPTER V
SUMMARY AND CONCLUBIONS

In this study, information and materials have been
given to aid parents and teachers in guiding preschool ohil-
dren through ssaningful and enjoyadble musioc experiences.

The study has included: (1) data to help parents and
teachers become more aware of the importance of early musical
training, (2) informetion for parents and teachers about
musical talent and the measurement of musical talent, (3)
music experiences vhich the child should receive in the

home, snd (4) music experiences which the child should re-
ceive ut.klndcrclrtcn.

Most of the sources vhich have been consulted agree
that the average home does not provide the preschool ohild
with a variety of musical experiences. Young children often
grov up in the home having heard little music other than
that heard on radio and television, Pev preschool children
are given opportunities for musical development through
aural, rhythmie, and singing experiences. The kindergarten
teacher, therefore, has a greater responsidbility to give each
child adequate and meaningful experiences in wusio, ineluding
listening, singing, playing of instruments, rhythmic re-

sponses, and music oreativity. Because of early attitudes
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formed in the home, the kindergarten ¢hild often will not
respond to musical experiendss at the kindergarten. Marie

Wait Painter has stated:

Hany of the goals we seek in the eduastion of older
children are achieved bi means of an education built
upon the foundation of habits, skills, emotional
tendencies, and personality treits established before
the child reaches the first grade,

thy of the goals in musio education will never be reached
until parents and teachers become more awvare of the impor-
ennéc of early susic edueetion and realise their great
responsidbility in this early musical development,

The coneclusion has baon made that if the young child
is to devalop musically, he must de provided a stimulating
atmosphere for musical learning in the home and at school,
Careful consideration must de ¢ivon to the ohild's interests
and abilities. Emphasis must be on the ohild, and not on
the product. Parents and teachers must take advantage of
these early years vhen the child's attitudes are forming
and his responses are natural and spontansous., It 1s during
this time that musie should become a natural part of the
child‘s 1ife,

luarie Wait Painter, “Principles in Musis Bducation
Por the Kindergarten® (Unpublished Master's thesis, North-
westorn University, Evanston, Illinois, 19%6), p. 1.
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Plato has stated:

Mueical training is & nmore potent instrument than
any other, because rhythm and y £ind their wvay
into the Inward places of the soul, on_whigh they
mightily fasten imparting grace, , . .

Pllto ﬂgggg Dislogues (New York: wWalter J.
Bllck' mo. i’ﬁ? Pe
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Rev Series, 1913,
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Armitage, Theresa. Musie. Bostont C, C,
Birohard and con‘&mny, 1.

Berg, Richard C. Eigfezaarten Book. Fev York: American
k Company, N

Landeok, Beatrice. pA{:] On. Rew York: wWilliam
8loane Associates, Ine., 1950.

MoConathy, Osbourne, and others. for mﬂ.gm.
llorrﬁtom, Nav’uruy: anor%ett %ﬁy, 2.
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hr;oys Silver Mtt pm';?glg%. !

Pitts, Lilla Belle. Xindergarten Book. Boston: Ginn and
Company, 19%9.

Seeger, Ruth Crawford. Folk Songs Children.
New York: Doubleday an pany, Inec., 1%.

Wolfe, Irving. ' lhe « BEvanston, Illinois:
Follett Publﬁﬁ%g wpmy, (hgaE !

D, PERIODICALS

Redner, Arthur L, “People Will Have Musig," %;g Eduga-
_mh Journal, 51113a2-33, hbmry-ﬂ-rel’t, 1965,

Richards, Mary Helen. “Hand Singing--A Part of The New

Musio," %ﬁg Edusators Journal, 51186-7, Pebruary-
Mnreh: 1965. ! ’

« Y“The Le from Kod " Music Educgtors Journal,
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Tipton, Gladys. "Creative Music,” Edugation, 7213%,
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BOOKS ABODT MUSIC FOR THE HOME LIDRARY
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Baldwin, Lillian. ?ﬂg W Liasteners. New York:
8111'102 Burdett npnn‘g? 1951, '

. &gg Bemnamber. Wew Yorks Silver Burdest
ﬁm, iﬁ :

Bernstein, Leonard. Musig. New York: 8imon and
uhu%or, Ino., 1@5-.‘" o :

Bianeolli, Louis, !ig,m: Operag. New XYork:
auﬂu.‘nﬂ Bch\llm, Cey M¢ﬁ

Copland, Aaron, ﬁhg; mne Mugig. Few Yorks
? MoOreveBill Boo c%gpmy. 9;’5 43

Even, David, ot Knoxlisdge. New
Yorks Pren e.".%h, Gey 105k,
Fleming, William, Musig. New York: Hols,

Ninehart, and Winston, .

Rartshorn, William. Friendsx With Musia. KNew York:
Ginn and Conpany.ml%e.“

Machlis, Joseph, Ihs E Hugig. New Yorks W, W.
Korton C“Pw’ c., 9 ™

Montgomery, Elizabeth. Instrumants.
Bew Yobki Dodd, N ad oy ﬁpmhugy, (Rundasd

Peltz, Mary Ellis, and Robert Lawrence, %%
2 uide. RNew York: Metropolitan re s 1NG.,
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Ratner, Leonard. - ! « New Yorks
Molrav-H111 uﬁ'ﬁ'&.p%.“im““. Acx

Skols 8 +« HNeov York: E, P,
Lo RANY 2 Mgt

Stringhanm, Rdwin, htgmf m“ mn?n 10«
voed hiﬂo, Nev Jersey gnn oo~ ' no.: 1999,
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BOOKS WHICH HAVE RHYTHMS POR THE PRESCHOOL CHILD

Andrevs, Gladys. Creative Rhythmie Movement for .
Englewoed Cliffs, New Jorun Prentice-Hall, Ins,, 19%,

Beattie, John, Book I. New York:
American Boo%.pany, 9 ! :

Coleman, Satis. Danoing Iime. New York: The John Day
Company, 19%2.

Jaoqueline. 33 ?ﬁgun KNew York:
iromn Voeco and Qoy
LaSalle, Dorothy. gmsn gahools.
Bw’!orkl A, 8. Barms 'm& on 992,

MeConathy, Osbourne, and others. for Early mﬁgw.
uarrs;tmm, Now' Jergey: 81ilver Burdett Company, 2.

Margell, James L. Ihrough the « Morristown, New
Jaruys Silver m'ht Company, 13?3. !

Pitts, Lilla Belle ém:nnn Bogk. Boatont
inn and Cmpn:w.% .

Beeger, Ruth Crawford. Lor Shildren.
!os't Yorks Doubleday an pany, 13133“
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SORG COLLECTICNS FOR THE PRESCHOCL CHILD

Abeson, Marion, and Charity Balley. With Musigc.
New York: Liveright Publishing Co¥p., 1992.

Bertail, Ines. Every Land. New York:
Garden City Books, v

Burnett, Martin. JRigs and Song. Chieago: Hall,
MoCreary Company, 19%2.

Ives, Burl. Iyes Song Book. HNew York: Ballantine
Books, 1993,

. handeok, Beatrice, unfg grox On« HNew York: Gerald
mfu Masie, Ino., 5%?

Lloyd, Norman., Zhe Hew §§m Book. HNew York:
B8imon and Schuster, Ine., 195%%.

Seeger, Ruth, dﬁ?‘%ﬂip.ny n for Children. New York:
' »

Doubleday
. gnx;gsn tgLnnut childaren. New York:
Double ay and Company, 9&
Van Loon, Hendriok., Larols. Nev York: Simon

and sSchuster, Ine., 37.

. ggnn Xe 8ing. Nevw York: Simon and
gﬂi;ult&. - TN n.4.

Wossels, Katherine. The of Song. MNew Yorks
8imon snd Schuster, Ina., CLin

—Yotki Sinon end ehdeter, Tnory LJUFoL damas fev
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RECORDINGS POR THE BRoa®

GENERAL LITERATURE

Johann Sebastian Bach, Suites. (Orchestral)

Ludwig van Bsethoven. 8Symphony No. 6, Symphony No. 9.
Johannes Brahms. Waltses, Hungarian Dances.

Frederic Cheopin. Mazurkas.

Claude Debussy. Children's Corner Suite,

Antonin Dvorak. Hew World 8Symphony.

Bir William Gilbert and 34ir Arthur Sullivan., H. M, 8.
Pinafore.

George Frideric Handel. Messiah.

Joseph Haydn. Symsphony No. 100, Symphony Ne., 10l.
Frang Lisst. Rhapsodies.

Wolfgang A. Mozart. Eight German Dances.

Modest Musorgsky. Piatures at an Exhibition.

Prans Schubert. Symphony Fo. 8.

Bedrich Smetana. The Moldau.

Johann Strauss, Waltges,

Richard Btrauss, Ti11 Eulenspiegel's Merry Pranks.

.Bntor to Appendix G for additional records.
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Maurice Ravel, Mother Coose Suite.

Cemille Saint-Saens. Carnival of the Animale.
Igor S8travinsky. Petrushks.

Pater I. Tohaikovsky. The Hutaracker Suite.
Glcacchino Rossini. William Tell Overture.

CHILDREN'S COLLECTIONS

A Golden Treasury of Mother Goose and Nursery Tunes. Mitch
'‘Miller, Columbia Records, Inc., 799 Seventh Avenue,
New York 19, New York. ‘

Anipals. - Folkways Records, 117 West L46th Street, New York
36, New York.

Birds, Beasts, Bugs and Little Fishes, Folkways Records.

Instruments of the Orchestra. Columbia Records, Educational
Departaent, 799 Seventh Avenus, New York 19, New York,

Lonesomze Valley. Folkways Reoords.

More Animals. Folkways Reoords.

Mugsie Time., Folkvays Records.

Rhythmic Activities--Volume I,

Listening Aotivities~~Volume II. RCA Viotor Record Library,
155 2Lth Street, New York 10, New York.

Songs to Orov One-Volumes I and 1I. Polkways Records.

8quare Dances., Polkways Records.
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Bakeless, Katherine, ﬂm mg.. comnesexa. New
York: Frederiek A, 8%o e ..£§9 .

Balet, Jan H;ht Orghestra. New Yorks Oxford
m:m;n LITH 9‘& ’

Coit, Lottie E, &nﬂ agg? B Mawr, Pennsylvaniat
$heodore Presser pany, 9!03..rﬂl ! d

e S A L s Pemerinies

« Ihe Lhild « B Mawr, Pennsylvaniat

Theodore th%,tghk. ! yrvante

| . £hild Qjm. Brya Mawr, Pennsylvani
MMoauPnanr- empany, 1yh2. ! 4 .

Huntington, Ear:iot B. JTuns Up. XNew York: Doubleday and
Company,

Kinscella, Hasel. M], Mnceln
Rebraske: Dnivereliy tunh,of Manx ompany, 1951,

Lacey s A Lon, FASHAER Beop oL Mytjend Jotspupgnna.  Nex

Frokofiev, Eu'g; % and the ¥glf. New York: Alfred
*y

' ¥ Knop ’

Sehvinmer, Francesoa. ghildren. Bew
tork!'boubhﬁay and%my. “

\fluc).or m:.g Polapnd. New Yorks

% ﬂg?%mgm” m s £3£L. DNew York:
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Whesler, Opal. GHtenhan ZFoster and His Pog Iray.
lew York: B, P. Dutton and Company, 1981,

Eﬂ. !"E ] go gn %&E Eﬂ%%“ﬂm . e )
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RECORDINGS FOR THE xtun&noa:!nn‘
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I. Recordings to illustrate performing mediunms

A.

C.

D.

| 8

G.

X.

Je

Vocal 8olo-Art Song
Frans Schubert, Who ia Sylvia?

Sonata
Cesar Franck. Violin Bonata in A major.

S8tring Quartet
Ludwig van Beethoven, Quartet No. 1l in
P major.

Piano Quintet
Ro?crt Schumsnn, Plano Quintet in E-.flat
major,

Wind Quintet
Jaoques Ibert. Trois Pieces Breves.

Small Vocal Group--Madrigal Bingers
Thomas Morley. 8ing We and Chant It.

Large Vocal Group--Chorus
George Prideric Handel, Hallelujah Chorus

from Hegsiah.

8tring Orchestra
Peter 1. Tchailkovsky. Serenade in C major.

Full Orechestra
Samuel Barber. First S8ymphony, Op. 9.

Band
Vincent Persichetti. Divertimento.

lscationl I and II of this list are adapted from Robert

W, Winslov and Leon Dallin ??gtg : gl;;.:ggg
I!lﬁhlﬁl (Dubuque, Iowas wil an C, rovnz%ghpany, 1964 ),

pp- 19 "2000
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II. Recordings to illustrate musical styles

A G. P. da Palestrina. Jiodie Christus natus sat.

B. Johann Sebastian Bach, Brandenburg Concerto
No. 3 in O major.

C. George Priderie Handel. Water Musie.

D, Wolfgang A. Mosart, 8tring Quartet No, 14 in
0 najor,

E. Joseph Haydn, Symphony No. %% in @ major.

F. Ludwig van Beethoven. Symphony Ho. 6 in C
minor, Op. 67.

G. Frederie Chepin. Neoturne, Op., 9, Ko, 2.
H. Felix Msndelssohn. Bpinning Song from Songs
Nithout Yords.

I. Robert Schumann., The Two Orenadiers.

J. PFrang Schudbert. The Erl.King.

E. Psul Dukas, The Soreerer's Apprentice.

Ls Peter I, Tohaikovaky. Romeo and Juliet.
M. Alexander Borodin. Polovetsian Uances {rom

Erince Ixor.
R. DBedrich Smetsna. The Moldau,.
O+ Glacomo Pueeini. Un Bel D1 from Madume Butterfly.

p. Jog;nn;; Brahms. Symphony No. 2 in D major,

Q« Oustav Mahler, Symphony No. 1 in D major.
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R, Claude Debussy. Clair de L
Children's Corner 8uite
. Prelude to the Afternoom of a
Faun
Ibaria,
8. Maurioe Ravel. Mother Goose Suite
Alborada del Gracioso
L'Enfant et les sortileges
Bolero,

T. Richerd Strauss. 7111 Bulensplegel's MNerry
Pranks,

U. 8erge Prokofiev., FPeter and the Wolf,

V. Charles Griifes. The White Peacock from Four
Eoman Sketghes, Op. 7.

¥W. Igor Stravinsky. The Firebird,

X. Aarcon Copland., Billy the Kid
Appalachian Bpring.

Y. Charles Ives. Central Park in the Dark,
Z., Gian Carlo Menotti. Amahl and the Night Visitors.

Rocordings for quiet listening

A« Johannes BPrahms. Lulladby.

B, Jean<Jaoques Rousseau. Hush My Eabe.
C. PFranx Schubcrt.» Cradle Song.

D, Camille Saint-Saens. The Swan from Carpival
of the Animals.

E. Felix Mendelssohn, Nocturne from A Midsumzer
Might's Dream.
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F. Preferick Delius. On Hearing the Pirst
Cuokoo in 8pring.

.Gs Prang Lisat, Liobnqtrann.

H. Antonin Dvorak, Largoe trom anphopy Bo. %,
Ercp the lew ¥orld. .

IV. Recordinga that suggest a particular mood

A+ Peter 1. Tchaikovsky. Walts of the Plowvers
from the Nutoragker gulte.

B, Johann Strauss. Waltses,

C.. Frans Schubert. Waltses.

D. Joseph Haydn. Toy Symphony.

E. GOfuseppe Verdi. Triumphal March from fida.
F. Georges Biget. Toreador Bong from Carmen.
G. Perde Grofe. On the Trafl,

He Perey Orainger. Country Danoce.

I. Aaron Copland. Rodeo.

Jo Edvard Orieg. Ruatles of 8pring.

K. Prans SBchubert. Moments Musical.

V. Recorded stories sbout instruments

A. Tubby the Tuba. Decea Records, Wa$ Park Avenue,
FKew York 22, Kev York.

B, The Child's Introduction to the Orechestra. &imon
and Schuster, Inc,, New York,
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vi.

vii.

C. The King's Trumpet. Children's Reocord Guild,
Greystone Corporation, 100 3ixth Avenue,
New York 13, New Yerk.

D, #r. Grump and the Dingle 8g¢hool Band,
Chilédren's Record Guild.

E. The Beighbors Band. Young People's Records,
Greystone Corporation.
Cellections of rhythm recerds

A, Adventures in Rhytha. Folkvays Records, Ine.,
117 West b6 Street, New York 36, New York.

B, Call and Response., Folkways Records.

C. Childhood Rhythms. ' Bowmar Records, 4921 Santa
Monioa Blvd., Los Angeles 29, California.

D. Creative Rhythms. Bownar Regords.

E. Fun with Rhythm. Musiocal Sound Book, Ine.,
P. 0. Box 222, Bearsdale, New York,

F, hm Aotivities., RCA Record Lidbrary, 1359
ast 24th Btreet, Nev York 10, New York,

G. FRhythmic Aetivity, Boumar Regords.

H. FEhytha is Fun, Bowmar Renords.

I, Rhythm Time., Bowmar Records.

Je Speclal Activitiea., RCA Recoréd Library.

Recordings of song oollections

A. Americen Folk Songs For Children. FPolkways
Reaords,
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B.

C.

b,
E.
F.

8.

H,

1.

de
K.

Animal Folk Bongs For Children. Folkways
Records.

Burl Ives Collection. Decca Records, 50 West
57¢h Street, Kew Yaork 19, Xew Yozk,

Children's Songs. Volkvays Resords,
Polk 8cngs. RCL Record Library.

Kindergartsn Collection. Susmy-Birohard
© Compsny, Evanston, Illinois.

Music For Barly Childhood, S4lver Burdett
Company, Morristown, New Jersey.

Nusie For Young Americans, Amsrican Book
Company, New York, ‘

Our Pirst Musie, Sumay-Birchard Compa
Evanston, Illinois. BT

8inging Games, RCA Record Library.

Soag- of Home, Neighborhood, and Community.
Bowsar Reaords.
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$0K0 COLLECTIONS FOR THE KINDERGARTEN

Armivage, Theresa. Eiret » Boston: Summy-
Birchard Publishing Company, 1941.

Berg, Richard. g‘aﬁnmﬁn Bogk. New York: Ameriocan Book
&onpmy, 19%9.

Boni, Margaret, Z"f‘mi Bogk w NHew York:
84mon and Sohus or, Ing,, 1

Coleman, Eatis. ;m, Bex Iime. FKNew York: The John
D.y Conpmy, NG, , 19 0.

Crowinshield, Ethel. §§gfg apd Gameg. Bostons
Boston Musie Coupany,

Hamlin, Alice, and Margaret Gussford. aégnu For
.' Cinoinnatis Willis Music Company, 1941,

Hood, Marguerite. 0p ¥Wings of Song. Boston: Ginn and
&mpany, 1945,

Hunt {n Migsic Iime. New Yorks The Viking Press,
}.no. 47.

Krone, Max. zmmg Clagk. Chicagos Follett
Publ:l-hmg Compan 9'%!

Landeck, Beatrice. Jongs ic Grow On. New York: Gerald
Harke Music, Inc., 1950.

Martin, Florence. Sgngs .Q%&ﬂm S4ug. Chicago: Hall
an& MoCreary Company, 1942,

MeConathy, Osbourne. ML&AA Bogk 1. New
York: 811ver Burdett Cmpany, 19

and others. Eﬁm + Morris-
Gow’x, New Jersey: nr‘gx ett Company, l1952.

Nordholm, larriet em‘m and Plaving. Hew York: Mille
N\ﬂi;. Inoo’ i9 »
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Pitts, Lilla le. Singing ¥World. DBostons Ginn and
Coupany, %1;9. Qux

. +» Bostons Ginn and Com

——-1”0. m m m p.n"
I;:;.

Seeger, Ruth, A!g nﬁ pm ¢hildren. New
.!a;k: Doubleday ompany, 9&?

Blobg%: Mota. hw,%e,‘ﬁ' Children. New

Ihe Eindergarten Dogk. Bostons Ginn ard Company,
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The purpose of this study is to provide adequate
information and masterials for parents and kindergarten
teachers in guiding preschocl children through meaningful
and enjoyable music experiences.

The primary sources vhich are used in the study are
books and unpublished materials--investigations, theses,
and dissertations. These sources are used to help parents
and teachers to be sware of the emphasis vhisch psyehologists
and educators place upon preschool music educationj and te
provide adequate methods and materials in guiding ohiléren
musicslly.

The role of heredity in musical aptitude is 4discussed
in Chapter II. Attention is given to the important investi-
gations which have Deen made regarding the inheritance of
musical talent. The two schools of thought concerning the
asasurement of musical talsent are discussed. Carl E.
Seashore, who represents one scheol of thought, has empha-
sized speeific eloments in musical ability and has given
prizne importance to sensory capacities. James L. Mursell,
who 1is a representative of the other school, has viewed
musical ability as a totality, giving lesa emphasis to
sensory eapacities.

A program of music experiences for preschool children

in the home and at kindergarten is presented in Chapters 11X



2
and IV, B8elective music materisls for thess experiences are
given in the appendixes. Children need to be guided musi-
cally {n the home through aural, rhythmie, snd singing
ixporxenaoa. Parents should help children to form a favorable
attitude toward serious music. An adequate music program at
kindergarten will provide the following music experiencest
(1) listening, (2) singing, (3) playing of instruments,

() rhythmie responses, and (5) musiec creativity. In order
to plan such a program, the teacher must consider the physi-
cal, emotional, social, and mental growth characteristics

of kindergarten children. He must be familliar with the
musical baockground of each individual child. A question-
naire, like the one shown in this study, can be used to
£ind out: (1) the musiaianship of psrents and sidblings,

(2) the quality and quantity of music found in the home,

and (3) the effeat of parental attitudes about musioc on
kindergarten children,

Most of the sources which have been consulted agree
that the average home does not provide the preschool child
with a variety of musical experiences. Therefore, the
kindergarten teacher is confronted with a greater challenge
to oreate adegquate and meaningful experiences in music for
each child sccording to his interests and sabilities,
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