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A P P E N D I X E S 



APPENDIX A 

SUCCESSFUL METHODS FOR TEACHING THE GENERAL MUSIC COURSE 

RESULTING FROM THE MUSIC EDUCATORS NATIONAL CONFERENCE 

SURVEY OF 1959 



SUCCESSFUL METHODS FOR TEACHING THE GENERAL MUSIC COURSE 
RESULTING FR0"1 THE f>1USIC EDUCATORS NATIONAL CON'RERENCE 

SURVEY OF 1959 

Reported as Successful 

1 . Utilization of all musical abilities present in the 
class . 

2 . Keeping of notebooks--notetaking on research, community 
musical events, classroom activities . 
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3 . Organization of the General Music class along the lines 
of the English and social studies classes. (The 
inference here is that music is an area of knowledge 
to be studied rather than merely a pleasurable experi­
ence . ) 

4. School placing emphasis on General Music rather than on 
performing groups . Example: Selection of choir members 
on the basis of work in General Music class rather than 
by auditions . 

5 . Combined art and music classes guided by teachers from 
both fields. 

6. Extra- credit assignments. 
7 . Keyboard experience as a basic part of the General Music 

class. 
8 . Rhythmic study with drumsticks (7th grade) and class 

piano (8th grade). 
9 . Teacher workshops on adolescent psychology. 

10 . Committee work--autoharp group , recorder group , research 
group for a production in the classroom, planning 
groups to organize talent shows for class time, pre­
pare bulletin board, outline units . 

11. Use of "story" music--program music, opera (with plots) . 
12. Listening post in the classroom to provide opportunity 

for repeated hearings of musical works . 
13 . Evaluation of student work given as reports of attain­

ment of objectives rather than as grades . 
14 . Keeping a record of the student's musical experience-­

records heard, concerts attended, music books read, 
musical plays or movies seen . 

15 . Music (and art) treated as serious study comparable to 
science and mathematics . 

16 . Correlation with social studies--closely tied to what is 
actually being studied in American history or geo­
graphy classes . 

17 . Unit organi zation of the course . Examples : Colonial 
music, form in music , instruments of the orchestra, 
the human voice. 

18 . Rhythms and social dancing . 



19. 

20 . 

21 . 

22 . 
23. 

24 . 

25 . 

26. 
27. 
28. 

29. 

30. 

31. 

32 . 
33 . 

34 . 

35. 
36 . 

37 . 
38. 
39 . 
40. 

41. 

42. 

43. 

44 . 
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Class productions. Example: Operas with script rewritten 
by the class . 

Frequent shifts in type of activity in each period to 
keep the interest alive . 

Marks given in music exactly as in other subjects in 
the school . 

Class groups of not over thirty . 
Class divided into groups to study piano , bass viol and 

recreational instruments. Each group works with a dif­
ferent instrument , taking turns playing . The teacher 
goes from group to group helping the students learn new 
notes, fingering , etc . 

Opportunities to perform--vocal trios and quartets, 
Calypso band, fife and jug band . 

Use of singing as the basic ingredient of the class, 
teaching fundamentals and music reading as needed . 

11This Is Your Life" playlets with composers as subjects . 
Teaching guides that assist but do not restrict teachers . 
Putting the content and approach to the make - up 

(abilities) of each individual class . 
A "Name That Tune " game in which themes of works studied 

are introduced along with popular songs . 
A game in which children follow a piece of unfamiliar 

music and identify the note at which the person play­
ing the piano stops. 

Using competition between teams in the class to stimulate 
interest in learning about keyboard , rhythms, funda­
mentals of music . 

Approach that includes "doing 11 by the pupils. 
Teachers with broad cultural background in addition to 

musicianship . 
Development of outline of study so students know where 

they are going . 
Relate musical happenings to their personal lives. 
Student interest questionnaires as basis for teacher-

oupil planning . 
Following vocal parts by relative position reading . 
Short quiz at the end of each class period . 
Following of scores. (High School) 
Music educator acting as a consultant rather than as an 

instructor. 
Rote singing at the beginning of the general music 

class . 
Using student- selected recordings (popular music) to 

teach discrimination . 
Playing chordal accompaniments to songs on tuned bell 

blocks . 
Listening to compositions of contemporary Americans 

such as Aaron Copland and Samuel Barber . 



45 . Following operas (uncut) with bilingual librettos . 
46 . Students writing (or drawing) personal reactions while 

listening to music . 
47 . Group composition of original tunes . 
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APPENDIX B 

UNSUCCESSFUL METHODS FOR TEACHING THE GENERAL MUSIC COURSE 

RESULTING FROM THE MUSIC EDUCATORS NATIONAL CONFERENCE 

SURVEY OF 1959 



UNSUCCESSFUL METHODS FOR TEACHING THE GENERAL MUSIC COURSE 
RESULTING FROM THE MUSIC EDUCATORS NATIONAL CONFERENCE 

SURVEY OF 1959 

Reported as Unsuccessful 

(Order is of no significance) 

1. Large classes of students with no musical skills. 
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2. 11 We're all to be social and sing" type of music lessons. 
3. Chronological study of music with a text and assignments. 
4. 60 to 70 minute periods twice weekly. 
5. Semester (or shorter) length courses followed by periods 

with no music. 
6 . Limitatbn of materials to a single textbook. 
7. Singing as the basic approach when those most interested 

in singing have been excused for glee club. 
8. Too much paper work, written examination, etc. 
9 . Attempting to carry on a General Music program with 

teachers who are basically interested in performing 
groups rather than being sympathetic with the class­
room approach. 

10. Too much time spent on "interest projects." 
11. Trying to teach parts when the harmony parts don't 

have an interesting "line . " 
12. Approach of "teaching at" the pupils. 
13. Melodic dictation. 
14. Use of long compositions for listening in class. 
15. Assuming that students have any basic knowledge of 

notation. 
16. Using song books too extensively. 
17. Written reports about great composers. 
18. Use of workbooks. 
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THE PROBLEM 

The purpose of this study was to discuss different 

philosophies and methods of teaching the general music course 

in the public schools for the purpose of detecting any valid 

trends and showing some insight into future developments in 

this vast area of music education . 

THE PROCEDURES USED 

Research material for the study was gathered from 

music journals, educational journals, books on music history, 

education, philosophy, and methods. A newsletter was also 

used for this study . Data drawn from these sources has been 

explored to determine trends in the general music course from 

the mid-fifties to the mid-sixties . Chapter I of the study 

has included the statement of the proble~, its significance 

and the background of the study . Chapter II has discussed 

philosophies both past and present as they relate to the 

general music course . Chapter III has investigated the 

methods of teaching the general music course in an effort to 

ascertain important changes . A section is included wherein 

projections are made of future developments in the methods 

of teaching the general music course . A summary forms the 

content of Chapter IV . 



SUMMARY OF FINDINGS 

The development of the general music course from the 

mid- fifties to the mid- sixties includes the fol l owing methods 

of teaching : (1) providing a broad general fundamental back­

ground to meet the needs and interests of all students (2) 

using the pupil- teacher approach in this teaching and (3) 

experimenting with team teaching in this area of music educa­

tion . 

The basic change of philosophies and methods for 

teaching the general music course is from emphasis on extrin­

sic values to emphasis on intrinsic values of music . Aims 

were formerly c l ustered around the social, emotional , intel­

lectual and physical growth of children . They are now cen­

tered around the musical growth of the child with extrinsic 

aims resulting as bonuses . 

The pupil- teacher planning approach is very highly 

recommended as a way to meet the problems of individual dif­

ferences . This problem can be all eviated even more with the 

team teaching approach . Numerous advantages can be derived 

from this method of teaching . The writer feels it may be 

one of the answers to this very complex area of music educa­

tion . 

There is an indication that a major in secondary 

general music at the undergraduate level of college study 



will join the present options in our teacher education cur­

ricula . This certainly seems necessary to adequately prepare 

a teacher to present a thorough, rigorous and exciting course 

in general music on the elementary as well as the secondary 

level . The institutions of higher education hold the key for 

this new type of leadership . 

Requirement of the general music course on the second­

ary level should not be waived when the student elects band 

or chorus , bur rather when he shows promise of adequate 

musicianship . Some music educators criticize performing 

group participation because the students in these groups 

spend most of their music time preparing for various per­

forming events and learning techniques, not in advancing 

general music understanding . 

No single development could add greater strength 

to the existing program of music in the schools than improve­

ment and emphasis upon the general music class for all stu­

dents . The general music course presents a great challenge 

and opportunity for music educators . 


